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As part of RethinkEd’s MTSS Suite, having easy 
accessibility to  an MTSS intervention strategies 
library in your school district is a game-changer 
for student success. With a wealth of resources 
tailored to address diverse academic, 
behavioral, and social-emotional needs, this 
library provides a systematic framework to support all learners effectively. 

By centralizing evidence-based practices across all tiers of intervention, educators 
can streamline decision-making processes, optimize resource allocation, and ensure 
consistent support district-wide.

Effectiveness Tracking

Whole Child Supports for  
Every Student

Secure Cross-Functional 
Collaboration

Why MTSS 
Intervention 
Strategies?
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How Does it Work?

Comprehensive Intervention 
Planning Tool

MTSS Intervention Strategies are designed to address 
students’ diverse academic, behavioral, and social-emotional 
needs using an evidence-based, tiered approach. 

Easy step-by-step guidance for Behavior, SEL, ELA, and Math 
intervention plans.

Suggested goals based on district assessment data.

Direct connection and instruction to evidence-based 
interventions.

MTSS employs data-driven 
interventions for tailored 

student support strategies.

Set goals, assign 
interventions, and monitor 
student progress to ensure 

student success.

Progress-monitor  
student growth and 
intervention fidelity.
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BEHAVIOR

MTSS (Multi-Tiered System of Supports) Behavioral 
Intervention Strategies encompass a range of 
evidence-based approaches to address students’ 
behavioral needs across three tiers. 

At Tier 1, universal strategies like teaching behavioral expectations and 
implementing classroom management techniques promote positive behavior for all 
students.  

At Tier 2, interventions provide targeted support through small-group 
interventions, behavior contracts, and social skills training for students requiring 
additional assistance.  

At Tier 3, individualized, intensive interventions, including functional behavior 
assessments and personalized behavior plans, are implemented to address 
the specific needs of students with significant behavioral challenges, ensuring a 
comprehensive approach to support student success.

Intervention Strategies
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Guided plan creation for supporting positive  
student behaviors. 

Provides suggested goals.

Directly connected to evidence-based interventions  
to meet goals.

Targeted, Guided  
Intervention Planning

BEHAVIOR

Add Intervention Strategy

Goal | Increase work completion

Search for strategies

Grade  Intervention 

7th Grade

Clear All

Self-Monitoring

Recommended

Self-Monitoring

Self-monitoring is an appropriate intervention for students who 

demonstrate difficulty with attention, focus, impulse control, 

preparation with materials, and self-regulation overall.

Details Added

Check-in/Check-out (CICO)

Check-in/Check-out (CICO)

Check-in/Check-out (CICO) is an evidence-based intervention that is 

simple to use, reinforces targeted behaviors and builds student-adult 

relationships and student connectedness. 

Details Add to Goal

Cre�te Cuntog Inter�ention C�ncel S��e
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Intervention Strategy Card 
& Resources

CLICK TO DOWNLOAD 
RESOURCE

Goal: Increase work completion or staying on task. 

Intervention: Self-Monitoring

Resources: A series of resources are available to 
support self-monitoring for all three tiers across 
all grade-levels. Self-Monitoring Guide for 
educators and observation tool for students. 

BEHAVIOR
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Self-Monitoring
Data collection is an essential part of monitoring behavior progress. 
It can also become overwhelming without the right tools. One 
method that can be particularly helpful, for the right students, is 
self-monitoring.

Self-monitoring systems hold the student accountable for
monitoring and recording their own target behaviors.

They then often check in and report to an adult on their progress. 
This can look different depending on the skill level of the learner. For
many students, this is not a skill that comes without practice.

How can we teach this skill?
Define the target behavior.

Just as you would with any other 
intervention, you want to start with
a clear and concise operational
definition. Make sure that the student 
knows what the behavior looks like 
and give clear examples. It is also 
helpful to provide nonexamples
so that there is no confusion. 

Decide how often the student 
should check in on their own
behavior. 

For behaviors that occur more 
frequently, have the student check in 
more often. For example, a student 
that curses several times in a 30 
minute period might be scheduled to 
check in every 10 minutes. 

Identify a powerful reinforcer
that can be linked to the
self-monitoring system.

The student needs to be highly
motivated to not engage the target 
behaviors and to record their own 
behavior accurately. Choose
something that is highly preferred and 
restricted so that the student only 
accesses it if they meet their goal.

Select an appropriate goal.

Set a goal for the student to meet in 
order to access the chosen reinforcer. 
For example, for John to access his 
reinforcer, he needs to have stayed in 
his seat for 10 out 15 check-ins during 
the school day. 

Teach the learner to identify
their own behavior. 

The next step is to teach the learner
to identify the target behavior that
you want to reduce. This can be done 
in person, or by using video of the 
student. It can also be helpful to role 
play.

Teach the learner to use the
recording system that you choose.

Next, introduce the system that
the student will you use to record
occurrences of the behavior. 

Practice recording the behavior
as it happens with support

Once the learner understands the 
recording system, begin having them 
record their own behavior with your 
support. 

Allow the student to
practice independently 

Systematically fade your support
until the student is using the
self-monitoring system independently.
 
Begin to incorporate
self-monitoring into the
student’s school day.

Once the student demonstrates
mastery of the self-monitoring system, 
begin to incorporate it across the 
student’s school day.

6.

7.

1.

2.

3.

4.

5.

8.

9.
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Self-Assessment or Observation Tool
Use this tool to assess implementation of self-monitoring strategies or
to observe a colleague’s implementation of self-monitoring strategies. 

Directions: Observe, or self-monitor, during a 30-minute time period. 

NOTES:

The behavior has been clearly defined, and the student understands what the 
behavior looks like. Examples include:

Focusing on the task or assignment

Working to the completion of a task or assignment

Following teacher directions

A goal has been set that is:

A self-monitoring tool has been selected. Examples include:

Checklist

The student and teacher have determined a monitoring cue. Examples include:

Timer

Teacher-delivered visual or vue

Student and teacher have developed a schedule for how often progress will be 
monitored.

The self-monitoring tool has been taught, modeled and reinforced as evidenced
by the students successfully self-monitoring their target behavior.

OBSERVED/MONITORED YES NO

Measurable Specific Positively phrased

Checklist Rating Scale Frequency Count

•

-

-

-

•

•

•

-

-

•

•

- - -

- - -

Date:

Start Time:

End Time:

Grade:

# Students in Class:

Assessment Type:

Teacher:

Schedule:

School:

Subject:

Observer:

Self-Assess Direct Observation

Follow-upBaseline

CLICK TO DOWNLOAD 
RESOURCE

CLICK TO DOWNLOAD 
RESOURCE

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior-Self-monitoring%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior-Self-monitoring%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior%20-%20Self-Monitoring%20How%20We%20Can%20Teach%20the%20Skill.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior%20-%20Self_Monitoring%20Self%20Assessment%20and%20Observation%20Tool.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior%20-%20Self-Monitoring%20How%20We%20Can%20Teach%20the%20Skill.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Behavior%20-%20Self_Monitoring%20Self%20Assessment%20and%20Observation%20Tool.pdf
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Intervention Strategies

MTSS Social Emotional Learning Intervention Strategies encompass evidence-based 
approaches to promote students’ social-emotional development across three tiers.  

 
At Tier 1, universal strategies like integrating SEL curriculum and creating a positive 
school climate foster social-emotional skills for all students.  

At Tier 2, interventions provide targeted support through small-group SEL 
interventions, peer mediation programs, and counseling services for students 
requiring additional assistance.  

At Tier 3, individualized, intensive interventions, such as personalized counseling 
or behavior plans, address the specific social-emotional needs of students with 
significant challenges, ensuring a holistic approach to support their well-being and 
academic success.

SEL
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Intervention Strategy Card

Goal: Recognize and analyze how positive 
and negative messages from media, peers, 
and authority figures influence personal 
opinions, choices and behaviors on self and 
other

Intervention: Small group instruction

Resources: Small Group Guide and Student Organizer

CLICK TO DOWNLOAD 
RESOURCE

SEL

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL-Small%20Group%20Instruction%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL-Small%20Group%20Instruction%20Strategy%20Card.pdf
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Facilitator Guide for Managing Small Groups

Activity © 2022

ACTIVITY EXPECTATIONS:

Communicate the activity they should be working on to succeed in
the group.

Activities will include goals, instructional time, role play time, and guided 

practice, so be sure to plan and teach the students the expectations 
before beginning the activity.

SMALL GROUP STRUCTURE
Incorporate routines to ensure the group runs smoothly. The following is a 

recommended routine for every group:

Start with a small check-in.

A check-in is a small community builder or icebreaker to prepare the students for the group.

Review any previous skills learned.

Present the weekly skill and discuss why that skill is important.

Model the use of the skill via role-playing or video clips.

Present examples and non-examples of the skill you are teaching.

The group practices using new skills together while guided and prompted by the 
facilitator.

Students participate in group or partner activities where they practice the skill and 
give each other feedback. Participation is reinforced by the facilitator.   

The facilitator guides students to set a personal goal based on the newly learned skill.

A group check-out, or reflection activity, to close out the group.

A check-out is a way for students to share how they are feeling or what they learned that day.

Facilitator Guide for Managing Small Groups

Activity © 2022

Use this document to guide your small groups for teaching prosocial behaviors.
Ensure the group has the structure of a well-managed classroom, including:

ATTENTION SIGNAL

Use an attention signal (to get the student’s attention within 15 seconds or less).

Be sure to teach this signal to students during the first meeting.

ESTABLISH ROUTINES AND EXPECTATIONS:

Teach students your norms, expectations, and consequences for the group.

Communicate your non-negotiables
 (behaviors that are not tolerated within the group).

CREATE A SAFE AND CARING ENVIRONMENT

Teach students that the group is a safe space for all to learn and practice 
skills without judgment.

NOISE LEVEL EXPECTATIONS

Teach students noise level expectations for each activity.

Teach students when they can openly speak and when they actively listen 
while you provide instruction.

MOVEMENT EXPECTATIONS

Teach students which activities allow for movement and which will 
require them to remain seated.

TRANSITION EXPECTATIONS

Teach students how to exit class when they leave to join a small
group and how to quietly transition back to class.

SEL SMALL GROUP INSTRUCTIONAL STRATEGIES: GUIDED PROBLEM SOLVING

STEPS Organizer

Activity © 2022

S SAY THE PROBLEM State and describe the problem in detail:

T THINK OF SOLUTIONS Brainstorm solutions:
1.

2.

3.

4.

E EXPLORE/EVALUATE
SOLUTIONS

Evaluate each solution. Note why it may or may not work to 
solve the problem:
1.

2.

3.

4.

P PICK A SOLUTION Pick a solution from those remaining on your list to try out.

S STEP UP AND TRY THE
SOLUTION

Create a plan to implement the solution and try it out.

What do you need to try the solution?

Reflect
How did it work?

What is next?

CLICK TO DOWNLOAD 
RESOURCE

CLICK TO DOWNLOAD 
RESOURCE

Intervention Strategy Resources

SEL

Teacher instructions and student supports.

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL%20-%20Facilitator%20Guide%20for%20Managing%20Small%20Groups%20-%20Resource.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL%20-%20Facilitator%20Guide%20for%20Managing%20Small%20Groups%20-%20Resource.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL%20-%20Small%20Group%20Steps%20Organizer%20Guided%20Problem%20Solving%20-%20Resource.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL%20-%20Facilitator%20Guide%20for%20Managing%20Small%20Groups%20-%20Resource.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/SEL%20-%20Small%20Group%20Steps%20Organizer%20Guided%20Problem%20Solving%20-%20Resource.pdf
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MTSS (Multi-Tiered System of Supports) 
Academic Intervention Strategies are structured 
approaches designed to address students’ 
diverse academic needs across three tiers. 

 
At Tier 1, universal strategies such as differentiated instruction and varied formative 
assessment techniques are implemented to support all students in mastering core 
academic content.   

At Tier 2, interventions provide targeted support through small-group instruction, 
supplemental materials, and progress monitoring for students requiring additional 
assistance. 

At Tier 3, individualized, intensive interventions, including personalized learning 
plans and specialized interventions, address the specific academic challenges of 
students with significant needs, ensuring a systematic and personalized approach to 
support their academic growth and success.

Intervention Strategies

ACADEMIC
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Add Intervention Strategy

Goal | Know and apply grade-level phonics

Search for strategies

Intervention 

Cumulative Phonics Instruction

Elkonin Boxes

Using Elkonin boxes in phonics instruction promotes phonological 

awareness by breaking words into individual sounds or phonemes. 

Phonics helps increase student ability to read fluently.  

Details Added

Create Custom Intervention Can+e$ Save

Choose Goal: Know and apply grade-level phonics and 
word analysis skills in decoding words.

Select Intervention: Elkonin boxes .

Reasoning: Tier status based on ELA screener; 
struggles with decoding words in fluency checks and 
difficulty with spelling .

Transform ELA Select Intervention

ACADEMIC
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���0h6~Q48; TEACHER DIRECTIONS: Write the keyword for students to hear in the boxes below. Make sure to specify each 
syllable or phoneme. The first set was done for you as an example.

ELKONIN BOXES
NAME:

©Rethink. All rights reserved

DIRECTIONS:
Listen to the word. Repeat the word out loud. Use a circle or another marker to mark each 
sound the word makes.

c a t

K-5

Phonics Instruction - Elkonin Boxes.

How does it work? 

Customizable materials and resources for 
getting students started.

CLICK TO DOWNLOAD 
RESOURCE

CLICK TO DOWNLOAD 
RESOURCE

Intervention Strategy Card   
& Resources

ACADEMIC

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/ELA%20-%20Cumulative%20Phonics%20Instruction%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/ELA%20-%20Elkonin%20Boxes%20Resource%20K-5.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/ELA%20-%20Cumulative%20Phonics%20Instruction%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/ELA%20-%20Elkonin%20Boxes%20Resource%20K-5.pdf
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Goal: Understand two fractions as equivalent (equal)

Interventions: Concrete-Representational-Abstract 
(CRA) and/or Explicit Math Vocabulary Instruction

Reason for Choice: Tier status based on Math 
screener; struggles with comparing fractions and 
understanding math vocabulary such as “equivalent.”

Transform Math Select Intervention

ACADEMIC

Add Intervention Strategy

Goal | Identifying equivalent fractions

Search for strategies

Grade  Intervention 

7th Grade

Clear All

Concrete-Representational-Abstract (CRA)

Recommended

The CRA model is an approach to teaching math that consists of three phases. The first phase is 

concrete, which uses hands-on manipulatives. The second phase is representational, which uses 

visual supports. The final phase is abstract thinking, which relies solely on using digits and symbols 

in equations. 

Concrete

Counting Manipulatives

Concrete counting manipulatives are a part of the first step in the 

C"Ö ?Concrete, "epresentational, Ö)stractQ model, �hich is an 

approach to teaching math that focuses on using concrete, hands-on 

manipulatives to learn mathematical concepts related to counting.  

Details Added

Intervention Strategy 1

Short description of the strategy and how it can be used.

Details Add to Goal

Representational

Intervention Strategy 3

Short description of the strategy and how it can be used effectively 

to support student learning and ensure that teachers can quickly 

understand how it should be used.

Details Remove

Abstract

Intervention Strategy 1

Short description of the strategy and how it can be used.

Details Add to Goal

Explicit Instruction

Here is a sample description of explicit instruction that allows us to tell teachers about the nature 

of this type of intervention.

Direct Instruction

Intervention Strategy 1

Yet another short description of the strategy.

Details Add to Goal

Intervention Strategy 2

Yet another short description of the strategy.

Details Add to Goal

Think Aloud

Intervention Card 2

Yet another short description of the strategy.

Details Add to Goal

Intervention Strategy 2

Yet another short description of the strategy.

Details Add to Goal

Student Centered Learning

Intervention Strategy 2

Yet another short description of the strategy.

Details Add to Goal

Intervention Strategy 2

Yet another short description of the strategy.

Details Add to Goal

Create Custo� InterÈention Cancel SaÈe
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What Is It?

The CRA model is an approach to teaching math that consists of three phases. The 

first phase is concrete, which uses hands-on manipulatives. The second phase is 

representational, which uses visual supports. The final phase is abstract thinking, 

which relies solely on using digits and symbols in equations. 

How Does It Work?

Utilizing the CRA model provides multiple means of representation for students, 

which can aid students in making sense, taking ownership, and applying 

themselves to their learning. Moving through the phases can help bridge gaps in 

understanding mathematical concepts. All three steps in the CRA model are meant 

to be used together, each as a part of understanding mathematical concepts.  

Manipulatives can help students make the math concepts more concrete and 

hands-on in order to visualize mathematics and how the math concepts or skills 

work. Most manipulatives are used for counting or measurement. Examples of 

manipulatives used for counting include stacking cubes, ten frames, 3D shapes, 

linking chains, toy cars, fraction strips, or base-ten blocks. Examples of 

manipulatives used for measurement include rulers, scales, or measuring cups.  

Once students have demonstrated their ability to problem solve using 

manipulatives, they progress to utilizing visual representations. Students solve 

problems by drawing pictures to represent the manipulatives utilized in the concrete 

stage. Using visual representations bridges the gap and aids students in 

transferring the knowledge from using concrete manipulatives to abstract problem-

solving. These also aid students in solving problems independently. �isual 

representations might include number lines, charts, graphs, graphic organizers, or 

other illustrations.   

The final phase in the CRA approach is abstract thinking. Students who problem-

solve at the abstract level do so without the use of manipulatives or visual 

representations. They primarily problem-solve using equations, numbers, and 

symbols, or by solving math problems in their heads.   

Application

To successfully teach students using the CRA approach, focus on using the process 

when approaching new mathematical concepts. Think about the gaps students 

have and plan accordingly.  

See supplemental materials for further details on each step in the CRA approach. 

Focus Areas

Concrete

Representational

Abstract

Intervention

Strategy

Math

Concrete Representational Abstract

3rd-5th Grade
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CRA evidence-based strategy, with 
Counting Representation Objects/
Manipulatives.

How does it work, and how is it applied?

Resources to provide hands-on intervention with students, 
for example, fraction strips.

CLICK TO DOWNLOAD 
RESOURCE

CLICK TO DOWNLOAD 
RESOURCE

CRA Evidence-Based 
Strategy - Counting 

Manipulatives

ACADEMIC

FRACTION STRIPS

©Rethink. All rights reserved

K-12

DIRECTIONS: Cut out along the lines of the fractions. Use the fraction strips to add, subtract, order, or compare fraction sizes.
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CLICK TO DOWNLOAD 
RESOURCE

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Concrete%20Representational%20Abstract%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Counting%20Manipulatives.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Concrete%20Representational%20Abstract%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Counting%20Manipulatives.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Fraction%20Strips%20Supplemental%20(1).pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Fraction%20Strips%20Supplemental%20(1).pdf
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Explicit Instruction – Vocabulary – Word of the Day

How does it work, and how is it applied?

Resource to provide hands-on intervention with 
students, editable PDF for any math vocabulary deep 
dive.
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What Is It?

Utilizing the word of the day method is a math vocabulary practice and part of 

explicit instruction that enhances students' comprehension of math concepts and 

developing foundational math vocabulary skills.

How Does It Work?

Math vocabulary practice provides a stronger foundation for solving more 

complicated mathematical concepts. Focusing on a few words per day or per week 

allows for several opportunities to review the math terms and solidify student 

understanding.

Students can be included in the process by developing a list of words to focus on 

during the week, depending on the grade level and class length. Students can seek 

out the terms in the word problems they solve, in lessons, small group activities, and 

in their reading.

Another approach is to decide on three “goal words” for students to focus on during 

a lesson. Post the words and their definition in front of the class and review them at 

the start of class.

Materials

· Word of the Day supplemental worksheet

· Math 	ournals

Application

Pick a word or a few words to focus on during the lesson. Review terms and their 

definitions at the start of class, and have students use them in word problems, class 

discussions, and small groups.

Provide students with a math 	ournal or a worksheet to keep track of daily 

vocabulary terms. This can serve as a reference source for students as they 

continue practicing the vocabulary terms.

Intervention Resources

Word of the Day Practice

An organizer used to aid students in understanding math vocabulary terms.

Word of the Day Exa]ple

An organizer used to aid students in understanding math vocabulary terms.

Intervention

Strategy

Math

Math �ocabulary �xplicit �nstruction � �ocabulary Practice

Word of the Day

3rd-12th Grade

Intervention Strategy:

Math Vocabulary Explicit Instruction

Focus Area:

Vocabulary Practice

Add to Plan

WORD DEFINITION

WORD OF THE DAY PRACTICE

©Rethink. All rights reserved

NAME:

DIRECTIONS: Write the definition of “equivalent” and then draw a picture and write a sentence to apply the vocabulary 
term. Make sure to show examples of equivalent fractions.

WRITE A SENTENCE DRAW A PICTURE

equivalent

CLICK TO DOWNLOAD 
RESOURCE CLICK TO DOWNLOAD 

RESOURCE CLICK TO DOWNLOAD 
RESOURCE

Math - Intervention Strategy  
Cards and Resources

ACADEMIC

https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Math%20Vocabulary%20Explicit%20Instruction%20-%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Word%20of%20the%20Day%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Equivalent%20Vocabulary%20Graphic%20Organizer%20Resource.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Math%20Vocabulary%20Explicit%20Instruction%20-%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Word%20of%20the%20Day%20Strategy%20Card.pdf
https://get.rethinked.com/hubfs/475%20-%20Education/MTSS%20Intervention%20eBook%20PDFs/Math%20-%20Equivalent%20Vocabulary%20Graphic%20Organizer%20Resource.pdf
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Data 
Integration Analyze

Track Intervene

Unified Data Insights

Centralized System

Informed Data-Driven Decisions

Evaluate Areas of Need

Comprehensive Examination

What is Working?

Intervention Effectiveness Tracking

Whole Child Supports for Every Student

Secure Cross-Functional Collaboration

Partnering with RethinkEd to utilize the MTSS Intervention Strategies 
Library offers districts a comprehensive solution to support student 
success.  

With a wealth of evidence-based resources spanning academic, behav-
ioral, and social-emotional domains, districts can streamline interven-
tion implementation and ensure consistency across all tiers of support.  

By leveraging RethinkEd’s expertise and customizable tools, districts 
can empower educators to effectively meet the diverse needs of every 
student, fostering a culture of inclusivity, equity, and academic achieve-
ment district-wide.



About Us
RethinkEd combines the power of technology and research to deliver innovative, scalable, 
and evidence-based instructional materials and supports for all learners and educators, 
including those with disabilities. The comprehensive suite of tools ensures that every 
student develops the academic, behavioral, and social/emotional skills they need to 
succeed in school, at work, and in life. RethinkEd positions educators, students, and 
families for success.

Get in Touch 
info@rethinked.com
(877)988-8871
49 W. 27th Street, 8th Floor
New York, NY 10001

LEARN MORE

Unlock student success with RethinkEd’s MTSS 
Intervention Library.

www.rethinked.com

https://get.rethinked.com/mtss
https://get.rethinked.com/mtss
https://get.rethinked.com/mtss
http://www.rethinked.com

